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Abstract

The present paper deals with the study of the effect of culturally responsive teaching strategies
on the achievement gap in inclusive classrooms in India. In NEP2020, policymakers remarked
that for enhancing the effectiveness of learning outcomes for all students of every student of
school without any discrepancies and differences. “The Goal 4 (SDG 4) of the 2030 global
Agenda for Sustainable Development, adopted by India in 2015 — seeks to ensure inclusive and
equitable quality education and promote lifelong learning opportunities for all by 2030”. —
NEP2020. The study also explores the impact of culturally responsive teaching on narrowing
the achievement gap in inclusive classrooms in India. Culturally responsive teaching strategies
focus on integrating student s cultural backgrounds into the learning process. These strategies
involve tailoring instruction to students cultural contexts, using inclusive materials, and
creating an inclusive and respectful classroom environment. This approach enhances
engagement, motivation and learning outcomes for all students, particularly those who might
otherwise struggle due to cultural disconnects or biases. Inclusive classrooms in India should
adopt culturally responsive teaching strategies as they enhance the learning outcomes of the
students. Through a comprehensive literature review and empirical research, the paper
investigates how culturally relevant instructional strategies and materials can enhance
educational outcomes for students from diverse backgrounds. The findings highlight the
potential of culturally responsive teaching to create a more inclusive and equitable learning
environment, ultimately contributing to improved academic performance and reduced
disparities among students.

Keywords: Culturally Responsive Teaching, Achievement Gap, Inclusive Classroom, Equitable
Learning Environment, Learning Outcomes, Sustainable Development Goals.

Introduction

The culture of India has been shaped by its long history, unique geography, diverse
demographics and the absorption of customs, traditions and ideas from some of its neighbours
as well as by preserving its ancient heritages, which were formed during the Indus Valley
Civilization and evolved further during the Vedic age, the south Indian Iron Age, rise and
decline of Buddhism, Golden age, Muslim conquests and European colonization. India’s
diversity is visible in its people, religions, climate, languages, and customs. And traditions that
differ from place to place within the country, but possess a commonality. The culture of India
is an amalgamation of diverse sub-cultures spread all over the country and traditions that are

millennia-old. (Appadurai, A. 2004)
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The social system in India is complex, due to the interface between caste and class. The caste
system in India has had a long history and many different interpretations. It originated as a
system for demarcating different occupations. Caste-based discrimination, although illegal, is
not uncommon in modern India. There is also a strong realization of the suffering faced by
many Indians simply because of their caste. India is a land of contrasts. Some of the richest
people in the world live side by side with some of the poorest. Hence, inequality and inequity
as a result of caste, class, poverty and discrimination on the grounds of religion, disability,

gender and ethnicity are critical issues facing contemporary India.

Background and Context of the study

The educational landscape in India is characterized by its rich diversity in terms of culture,
language, and socioeconomic backgrounds. While the country’s commitment to providing
inclusive education has expanded in recent years, a significant challenge persists in the form
of the achievement gap. This gap reflects disparities in academic performance between
different student groups, often defined along the lines of socioeconomic status, linguistic
diversity, and cultural background.

The culturally responsive teaching strategies recognize that students’ cultural backgrounds
influence their learning experiences and outcomes. Culturally responsive teaching involves
adapting curriculum, teaching methods, and classroom interactions to acknowledge and
incorporate students’ cultural identities and experiences. By doing so, educators aim to engage
students more effectively, enhance their sense of belonging, and ultimately address the
achievement gap.

The Indian education system has seen increasing recognition of the need for culturally
responsive teaching, particularly within the context of inclusive classrooms. This study seeks
to fill that gap by investigating the impact of culturally responsive teaching on student
outcomes within inclusive classrooms in India.

Understanding how culturally responsive teaching strategies can mitigate the achievement gap

is essential for designing effective interventions and informing educational policies.

Meaning and concept of culturally responsive teaching strategies

Culturally responsive teaching strategies are educational approaches that consider the diverse
cultural backgrounds and experiences of students. These strategies aim to create an inclusive
and equitable learning environment by integrating students’ cultures and perspectives into the
curriculum, teaching methods, and classroom interactions. This approach fosters deeper

engagement, understanding, and respect among students while enhancing their academic
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achievement. Some examples of culturally responsive teaching strategies include incorporating
diverse texts, using cooperative learning structures, and promoting open discussions about
cultural topics.

Inclusive education in India seeks to ensure that every student, regardless of their differences,
receives quality education in the same classroom setting (Kumar, S.,2014). However, the
achievement gap remains a formidable obstacle to achieving this goal. Students from
marginalized and culturally diverse backgrounds often face barriers that hinder their access to
quality education and hinder their academic success.

The achievement gap has been a matter of concern for policymakers, educators, and researchers
alike. This gap not only hampers individual students’ potential but also has broader societal
implications, perpetuating inequalities and hindering the nation’s progress toward a more

equitable future.

Inclusive Education in India

Inclusive education in India aims to provide equal educational opportunities for all children,
regardless of their abilities or disabilities. The government has taken steps to promote
inclusivity, such as the Right to Education Act, which mandates free and compulsory education
for all children aged 6-14. Additionally, programs like the Sarva Shiksha Abhiyan work
towards improving access to quality education, especially for marginalized communities.
However, there are still challenges. Many schools lack the necessary infrastructure and trained
teachers to support diverse learning needs. Stigma and discrimination against children with
disabilities persist, hindering their participation in mainstream education. Efforts are being
made to address these issues, but there is still progress to be made in achieving truly inclusive

education across the country. (Kumar, S.,2014).

Achievement Gap in Indian Education

The achievement gap in Indian education refers to the disparities in academic performance and

educational outcomes between different groups of students. These gaps can be observed along

various dimensions:

1. Socioeconomic Disparities: Children from economically disadvantaged backgrounds often
face challenges in accessing quality education. Limited resources, lack of adequate
infrastructure, and insufficient teaching staff in government schools contribute to this gap.

2. Rural-Urban Divide: Rural areas, especially in remote regions, tend to have fewer
educational resources compared to urban areas. This can lead to discrepancies in the quality

of education and opportunities available to students.
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3.

Gender Disparities: Despite progress, gender disparities persist in certain parts of India.
Girls, especially in rural areas, may face barriers to education, including cultural norms,

safety concerns, and limited access to facilities.

. Regional Disparities: There are significant differences in educational outcomes between

states and regions. Some states have made substantial progress in improving access to

quality education, while others lag.

. Linguistic and Cultural Diversity: India is a linguistically and culturally diverse country.

Students whose first language is not the medium of instruction may face challenges in

understanding and engaging with the curriculum.

. Access to Special Education: Children with disabilities often face difficulties in accessing

appropriate educational resources and support. While efforts have been made to promote
inclusive education, there is still work to be done to ensure that all students, regardless of

ability, receive a quality education.

. Inadequate Teacher Training: Some schools, particularly in rural areas, may lack well-

trained teachers. This can have a detrimental effect on the quality of education provided.
Efforts have been made by the government and various NGOs to address these disparities.
Initiatives like the Sarva Shiksha Abhiyan (SSA) and the Right to Education Act (RTE) have
played a significant role in improving access to education. However, challenges persist, and
more targeted interventions are needed to bridge the achievement gap and ensure equitable
educational opportunities for all children in India.

Culturally Responsive Teaching Strategies in Inclusive Classrooms- Culturally Responsive
Teaching Strategies include all aspects of education. For implementing Culturally
Responsive Teaching Strategies, one can apply the incorporation of a culturally relevant
curriculum, Fostering Cultural Awareness and Sensitivity, collaborative and inclusive

classroom practices and differentiated instruction to Address Diverse Learning Styles.

Incorporating Culturally Relevant Curriculum

Incorporating a culturally relevant curriculum involves integrating diverse perspectives,

experiences, and knowledge into educational materials and practices. This helps students

connect their learning to their backgrounds and fosters inclusivity. It’s essential for promoting

a more equitable and enriching educational experience. This can be achieved through various

methods, such as:

1.

Diverse Content Selection: Include literature, history, art, and other materials from various

perspectives.
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2.

Inclusive Language and Imagery: Ensure that textbooks, presentations, and visuals reflect

a diverse range of cultures and identities.

. Community Engagement: Involve local communities and experts to share their knowledge

and experiences with students.

. Culturally Responsive Teaching Strategies: Use teaching methods that acknowledge and

respect different learning styles and cultural backgrounds.

. Critical Thinking and Multicultural Analysis: Encourage students to critically analyze

and discuss cultural differences and their impact on society.

. Reflection and Discussion: Create spaces for open and respectful discussions about cultural

diversity and its relevance.

. Professional Development for Educators: Provide training and resources for teachers to

effectively implement culturally relevant curriculum.

. Ongoing Evaluation and Adaptation: Regularly review and update the curriculum to

ensure it remains inclusive and reflective of evolving cultural perspectives.

. Remember, a culturally relevant curriculum is not just about checking boxes, but about

creating a more inclusive and enriching educational experience for all students.

Fostering Cultural Awareness and Sensitivity

Fostering cultural awareness and sensitivity is crucial for creating a more inclusive and

understanding society. Here are some strategies to achieve this:

1.

Education and Training: Provide workshops and training sessions for students, educators,
and staff to learn about different cultures, traditions, and perspectives.
Exposure to Diversity: Organize events, activities, and field trips that expose individuals

to various cultural experiences and communities.

. Open Dialogue: Encourage open and respectful conversations about cultural differences

and similarities, creating a safe space for questions and discussions.
Cultural Celebrations: Celebrate and acknowledge cultural holidays and festivals to

promote understanding and appreciation.

. Inclusive Language and Practices: Promote the use of inclusive language and practices

that respect and acknowledge diverse identities and backgrounds.
Cultural Competence in Curriculum: Ensure that educational materials and curriculum

reflect a wide range of cultural perspectives and contributions.

. Role Models and Representation: Highlight and celebrate individuals from diverse

backgrounds who have made significant contributions to society.
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8. Active Listening and Empathy: Encourage active listening and the development of
empathy to better understand and connect with people from different cultures.

9. Addressing Stereotypes and Biases: Provide resources and tools to recognize and
challenge stereotypes and biases, fostering a more inclusive environment.

10. Community Engagement: Collaborate with local communities and organizations to
promote cultural awareness and sensitivity.

11.  Remember, fostering cultural awareness and sensitivity is an ongoing process that
requires continuous learning and active engagement. It’s a crucial step towards building a

more inclusive and harmonious society.

Collaborative and Inclusive Classroom Practices

Collaborative and inclusive classroom practices are essential for creating a supportive learning

environment where all students can thrive. Here are some strategies to implement:

1. Diverse Grouping: Mix students of different backgrounds, abilities, and learning styles in
collaborative activities to promote teamwork and mutual understanding.

2. Clear Expectations: Set clear guidelines for group work and ensure that all students
understand their roles and responsibilities.

3. Varied Assessment Methods: Use a variety of assessment methods (e.g., projects,
presentations, discussions) to accommodate different learning styles and abilities.

4. Flexibility in Assignments: Allow students to demonstrate their understanding in different
ways, considering their strengths and preferences.

5. Universal Design for Learning (UDL): Design lessons and materials that are accessible to
all students, taking into account different learning needs.

6. Culturally Relevant Materials: Include diverse perspectives and materials from various
cultures to make all students feel valued and represented.

7. Scaffolded Learning: Provide support and guidance as students work on collaborative
projects, gradually allowing them to take more ownership of their learning.

8. Encourage Active Listening: Teach and model active listening skills to ensure that all
voices are heard and respected in group discussions.

9. Reflective Practices: Encourage students to reflect on their learning experiences, including
their contributions to group work, to foster self-awareness and growth.

10. Conflict Resolution Skills: Provide tools and strategies for resolving conflicts that may

arise in group work, emphasizing respectful communication and problem-solving.
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11. Feedback and Assessment for Growth: Offer constructive feedback that helps
students improve and grow, focusing on their progress rather than just outcomes.

12.  Create a Safe Space: Foster an environment where students feel comfortable
expressing themselves and sharing their perspectives without fear of judgment or
discrimination.

Remember, inclusive classroom practices not only benefit students academically but also

promote a more accepting and empathetic community within the classroom. It’s important to

continually assess and adapt these practices to meet the evolving needs of your students.

Differentiated Instruction to Address Diverse Learning Styles

Differentiated instruction is a teaching approach that recognizes and accommodates the diverse

learning needs, preferences, and abilities of students. Here are some strategies to implement it

effectively:

1. Pre-Assessment: Use diagnostic assessments to understand students’ prior knowledge and
skills, allowing you to tailor instruction to their specific needs.

2. Flexible Grouping: Group students based on their readiness, interests, and learning
profiles. This allows for targeted instruction and support.

3. Varied Learning Materials: Provide a range of materials, including texts, videos, hands-
on activities, and digital resources, to cater to different learning styles.

4. Tiered Assignments: Offer tasks at varying levels of complexity to challenge advanced
learners while providing support for those who need it.

5. Adjusting Pace and Timing: Allow students to progress through content at their own
pace, providing extensions for those who grasp concepts quickly and additional support
for those who require more time.

6. Choice and Voice: Offer students choices in assignments and projects to allow them to
pursue topics of interest and demonstrate their learning in ways that resonate with them.

7. Flexible Assessment Methods: Use a variety of assessment tools and formats to gauge
student understanding, such as quizzes, projects, presentations, and discussions.

8. Scaffolding: Provide additional support, prompts, or guidance to help students access and
master challenging content or skills.

9. Frequent Check-Ins: Regularly monitor student progress and provide timely feedback to
address any misconceptions or areas of difficulty.0

10. Collaborative Learning Opportunities: Encourage peer learning and collaboration,

allowing students to benefit from each other’s strengths and perspectives.
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11. Individualized Learning Plans (ILPs): Create customized plans for students with
specific learning needs, outlining tailored goals and strategies.

12. Professional Development for Teachers: Offer training and resources to help educators
develop the skills needed to implement differentiated instruction effectively.

Remember, the goal of differentiated instruction is to meet students where they are and help

them progress. It requires ongoing assessment, flexibility, and a commitment to providing the

necessary support and challenges for each student’s growth.

Implementation of culturally responsive teaching strategies in the curriculum

For Implementation of the culturally responsive teaching strategies in the classroom, we
educators and teachers need to develop the expression and imagination in inclusive classrooms
in the context of culturally sensitive teaching. In India, culture is deeply rooted in the world of
students. Deeply ingrained cultural socialization becomes problematic in education when the
schooling process operates on one cultural model to the exclusion of all others, or when
culturally different children are expected to set aside all their cultural habits as a condition for
succeeding in school. Such a demand is not only unreasonable but is impossible to achieve.
Attempts to comply with it may lead to cultural adaptation, marginality, alienation, and
isolation. Except for adaptation, none of these responses is conducive to maximizing the human
well-being and academic success of students. The incompatibilities or discontinuities between
the culture of the school and those of different ethnic groups need to be major issues of analysis
in making decisions about educational programs and practices that reflect and promote cultural
diversity. These incompatibilities or discontinuities are especially important to any
understanding of the aspects of human behaviour that most directly affect teaching and
learning, such as values orientation, interpersonal relations, communication styles, time usage,
performance styles, procedural rules, and systems of problem-solving and cognitive

processing.

Effect of culturally responsive teaching strategies on the achievement gap in inclusive
classrooms in India

Culture shapes human behaviour, attitudes, and values. Human behaviour results from a
process of socialization, and socialization always takes place within the context of specific
cultural and ethnic environments. The basic caretaking practices of human survival are
essentially the same for everyone, but their pattern, organization, and learning are specific.
Hence, humans are social beings who carry within them their individual biological and

psychological traits as well as the legacies of their ethnic group’s historical background,
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collective heritage, and cultural experiences. When educators claim that their top priority is to
treat all children like human beings, regardless of ethnic identity. Cultural background, or
economic status, creates a paradox. A person’s humanity cannot be isolated or divorced from
his or her culture or ethnicity. One cannot be human without culture and ethnicity, and one
cannot have culture and ethnicity without being human. Therefore, to acknowledge and respect
one another, and to be fully human, requires mutual understanding and appreciation based on
cultural understanding. So, there are questions arise about how a student can be comfortable
and successful in the world and his or her life. For that purpose, culturally responsive teaching
strategies are the most appropriate strategy of teaching for the teaching-learning process. These
strategies involve tailoring instruction to student’s cultural contexts, using inclusive materials,
and creating an inclusive and respectful classroom environment. This approach enhances
engagement, motivation and learning outcomes for all students, particularly those who might
otherwise struggle due to cultural disconnects or biases. Inclusive classrooms in India should
adopt culturally responsive teaching strategies as they enhance the learning outcomes of the
students. Through a comprehensive literature review and empirical research, so many studies
investigate how culturally relevant instructional strategies and materials can enhance
educational outcomes for students from diverse backgrounds. The findings highlight the
potential of culturally responsive teaching to create a more inclusive and equitable learning
environment, ultimately contributing to improved academic performance and reduced
disparities among students. Two case studies show that after using culturally responsive
teaching strategies, students show a noticeable improvement in their academic engagement and
achievement across all student groups. In the first case of “Harmony Heights School”, students
are from various linguistic, religious, and socioeconomic backgrounds in the urban area of
Mumbai. The school administration recognized the need to address the achievement gap that
was prominent among these diverse groups. The gap in test scores between different cultural
groups narrowed significantly, indicating that culturally responsive teaching strategies were
making a positive impact. The school initiated a professional development program for teachers
focused on culturally responsive teaching strategies. Teachers were trained to integrate
culturally relevant content into the curriculum and to create a more inclusive classroom
environment. Teachers began incorporating diverse texts, including literature and history, that
reflected the various cultures represented in the student body. They also encouraged students
to share their cultural experiences through projects and presentations. Furthermore, teachers
promoted cooperative learning structures, encouraging students to work together on

assignments, which facilitated cross-cultural understanding and collaboration. Over a year,
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Harmony Heights saw a noticeable improvement in academic engagement and achievement
across all student groups.

There is another case study of Unity Public School, in which the Achievement Gap in a
Secondary School Setting was considered for study. Unity Public School is a government-
funded primary school located in a rural region of Karnataka, India. The student population is
predominantly from the local Kannada-speaking community, with a few students from
marginalized tribal communities. For the Implementation of Culturally Responsive Teaching,
the school observed the importance of traditional stories, songs and art forms, which are related
to the outcomes of the students ‘study. Recognizing the need to bridge the gap in educational
outcomes, Unity Public School introduced a curriculum that integrated the cultural heritage of
the tribal students. This involved incorporating traditional stories, songs, and art forms into the
lessons. The school also organized cultural exchange programs, where students from the local
community and tribal backgrounds had opportunities to learn from one another. Teachers
received training on how to create a culturally sensitive and inclusive classroom environment.
After the implementation of the strategy, they found improvement in self-confidence and
educational outcomes. As a result of these initiatives, the school observed a significant increase
in attendance and participation among the tribal students. Academic performance among this
group also improved, and there was a noticeable increase in self-confidence and pride in their
cultural identity. This case study exemplifies how culturally responsive teaching strategies can
empower marginalized communities and promote a more inclusive learning environment
(Upmanyu, M.C. 2016).

These case studies illustrate the positive impact of culturally responsive teaching strategies in
diverse Indian educational settings. They demonstrate how incorporating students’ cultural
backgrounds into the curriculum and classroom interactions can lead to improved engagement,

understanding, and academic outcomes.

Conclusion

The present study concluded that the cultural experiences and diversities found in the
classrooms of our schools should be adopted by culturally responsive teaching strategies. These
strategies positively influence our educational experience and curriculum. The previous
research suggested changes in the implementation of curriculum and instruction in schools by
the teachers and administrators. As teachers recognize the cultural disconnect between what is
taught in schools (curriculum), how it is taught (instruction), and the student’s home

environment, they can make a real difference in the educational achievement of all students.
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Changes can happen when teachers choose a culturally responsive teaching pedagogy by
demonstrating that they value the cultural differences of their students. It also suggested that
students’ relationships with their teachers are an important aspect of the children’s education.
Teachers’ interactions with students are critical for the students’ success in the classroom. The
teachers reflect their cultural perspectives and beliefs in their relationships with their students.
They tell their students what they believe about the different cultures by the way they teach,
their attitudes, and their assumptions about learning. Teachers tend to implement their own
cultural beliefs into the curriculum, and they ignore the cultural differences of their students.

According to Banks (1988) teachers who developed cross-cultural competency improved their
teaching abilities, attitudes, and understandings in diverse cultural settings. He stated that the
“Global Competency” that individuals develop enables them to act within the global society.
They internalize the values and principles of humankind, and they know how to act on those
values. It was suggested that the relationship that the teacher develops with their students is the
most important aspect of teaching. When the teachers develop their relationships with their
students, the teachers become more focused on the teaching process. The important role of a
teacher is to develop a responsive, respectful, and effective teacher. Teachers who teach in
culturally diverse settings find themselves as “creators of curricula” because they are
continually developing curricula and instruction that meet the strengths, needs, and values of a
particular group of students. The role of the teacher becomes an essential element of teaching.
By analysing culturally responsive teaching strategies one can mitigate the achievement gap is

for designing effective interventions and informing educational policies.
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